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D E VE L O P M E N T  O F  S E L F- C O N C E P T  A N D  

R E S I L I E N T  S E L F  E F F I C A C Y  

Background
The importance of literacy in contemporary society is well documented. 

Researchers, such as Tunmer and Chapman (2015), have argued that a 
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world, particularly given its influence on the opportunities an individual 

encounters in education and employment. However, many children 

experience difficulties with their literacy development that can negatively 

impact on their potential for achievement and, hence, their long-term well-

being. In New Zealand, where the much of the current research has been 

undertaken, students struggling with literacy learning after their first year of 

formal schooling are supported via the Ministry of Education funded 

Reading Recovery intervention. However, there is no ministry supported 

intervention for students who continue to struggle after this intervention 

despite statistics indicating that only around 59% of students demonstrate 

gains in their reading development following Reading Recovery to a level 

similar to that of their peers (Ministry of Education Research Division, 

2014). Hence, alternative/additional methods of support that can be 

implemented as early as possible would be worthwhile not only in terms of 

remediating literacy difficulties but also in reducing the likelihood of 

students experiencing negative feelings as a result of failure in early 

learning. Additionally, New Zealand students in Year 5 (approximately 9 to 

10 years of age) have been found to show lower levels of reading than 

students in 20 other OECD countries (Mullis, Martin, Foy, & Drucker, 2012) 

and the Programme for International Student Assessment (PISA) data 

found that over 16% of students enrolled in New Zealand secondary 

schools were identified as demonstrating low performance in reading 

(OECD, 2016). 
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